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Abstract 
Effective teaching and learning is a catalyst towards achievement and success of students at the tertiary level. The 
study focuses on effective communication techniques in the context of teaching and learning outside the classroom. 
The respondents consist of first and third year students from the Communication and Public Policy programme at 
The School of Media and Communication Studies, Universiti Kebangsaan Malaysia (UKM). The main objectives of 
the research are to identify levels of concentration, to measure learning satisfaction levels and to analyse the quality 
of learning levels of UKM students towards learning issues. Three major aspects addressed in the survey are 
Learning Concentration, Learning Satisfaction and Quality of Learning. The data obtained show that in the Learning 
Concentration aspect, learning with a liked person acquired the highest mean score whereas teacher communication 
skills and a friendly learning environment acquired the highest mean scores in the aspects of Learning Satisfaction 
and Quality of Learning respectively. 
Keywords: Learning, learning satisfaction; learning quality; out-of-class learning; communication techniques; effective 
communication; 
1.  Introduction 
Out-of-class learning is a method of learning that positions students in a context that motivates them to learn. 
According to the Ministry of Education Malaysia (2005), this learning method is defined as an organised and 
structured programme or activity that is conducted outside the classroom. This activity is student-centred and 
purports to reinforce the implementation of curriculum of a particular learning subject in a progressive learning 
environment. Out-of-class learning comprises of three domains; knowledge, attitude and skill. These three domains 
intend to achieve the following objectives: first, to reinforce student understanding of concepts taught in class; 
second, to provide learning experiences in real-life situations; third, to make learning more meaningful and 
enjoyable; fourth, to enable students to think and master knowledge though contextualised experiences; fifth, to 
increase student interest and attitudes to learn; sixth, to expand teamwork and social skills; seventh, to develop skills 
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in the collection, processing and analysis of data and information; and eighth, to cultivate wholesome values among 
the students themselves. 
Accordingly, out-of-class learning is a contextualised learning method that brings the student to learn in a 
particular environment. This environment is selected by the lecturer based on the outlined course objectives. This 
method not only highlights the concept of the knowledge itself but more importantly relates the concept to the 
environment or situation where the student is placed hence stimulates student motivation towards learning. Standard 
methods of teaching such as lecturing, which is seen as abstract, may become more effective if the student senses 
are stimulated by out-of-class environments. 
In this case, respondents consisting of Communication and Public Policy students attended a conference at the 
Parliament to experience first-hand how policies are enacted and to expose them to communication methods that are 
used at a conference. The process, theory and concept of public policies were already discussed in class and students 
therefore have prior knowledge pertaining to public policies and policy enactment before the contextualised learning 
was conducted at the conference. When placed in context or the real-life situation of policy enactment, the student 
will try to relate their in-class knowledge to their experience at the Parliament. This approach to learning deduces 
that the mind will naturally seek contextual meaning related to a person’s present environment. This happens 
through a logical search for correlations that are significant to the individual. 
2.  Research Findings and Discussion 
This research was carried out using the methods of survey and participant observation. A structured questionnaire 
was developed based on a review of existing literature in which respondents were asked a set of four-point Likert 
scale questions pertaining to learning concentration, learning satisfaction and quality of learning (Tables 1 to 6). The 
data were later analysed using SPSS version 15.0 for Windows. Findings of the participant observation conducted 
are shown in Table 7. 
The present study was conducted on 62 students at The School of Media and Communication Studies, Universiti 
Kebangsaan Malaysia. This paper is a preliminary assessment of student interest and attitudes toward out-of-class 
learning, which is part of a larger study that will end in March 2012. It therefore involves only a portion of the 
respondents of the larger study. 
Table 1. Gender 
 
 Frequency Percentage 
Male 
Female 
14 
48 
22.6 
77.4 
Total 62 100.0 
The 62 respondents involved in the study comprises 14 males and 48 females (Table 1). They consist of Year 1 
and 3 students of the Communication and Public Policy programme from The School of Media and Communication 
Studies, Faculty of Social Sciences and Humanities, Universiti Kebangsaan Malaysia. From the 62 respondents, 30 
(48.4%) were Year 1 students and 32 (51.6%) were Year 3 students (Table 2). 
Table 2. Year of Study 
 
 Frequency Percentage 
Year 1 
Year 3 
30 
32 
48.4 
51.6 
Total 62 100.0 
Table 3. Race 
 
 Frequency Percentage 
Malay 
Chinese 
Indian 
Others 
48 
9 
2 
3 
77.4 
14.5 
3.2 
4.8 
Total 62 100.0 
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The majority of respondents consisted of Malay students (77.4% or 48 respondents), followed by Chinese (14.5% 
or 9 respondents), Indians (3.2% or 2 respondents) and Others (3%). Therefore, the demographic distribution of 
respondents in this study is primarily Malay females in their first and third year of study. 
Table 4. Learning Attention Aspect 
 
Item Overall Mean 
1.  Delivery in a clear voice stimulates interest in learning 3.4 
2.  Teaching aids do not assist the learning process 1.7 
3.  A conducive environment helps focus on learning 3.5 
4.  Group discussions increase interest in learning 3.4 
5.  Learning is more comfortable with liked people 3.6 
6. Always ready to receive learning lessons 3.3 
7. Ready to learn undeterred by potential risks 3.1 
8. Is a good listener at all times 2.9 
9. Only choose to listen to things that are of interest 2.2 
                                         Indicators :               1=SD               2=D               3=A               4=SA 
Table 4 indicates the overall mean scores of respondent views and perceptions toward the Learning 
Concentration aspect. A majority of respondents agreed that they were able to concentrate on learning and were 
comfortable to receive learning lessons with people that they liked (highest overall mean score of 3.6). The findings 
also indicate that concentration or focus on learning increases when in a conducive environment (overall mean score 
= 3.5). The teaching force factor (whether lecturers, speakers, debaters and so forth) that is a teaching force able to 
deliver a lesson in a clear voice and the factor of group discussions (both with overall mean scores of 3.4) are also 
contributors to the aspect of concentration among respondents. These findings support the findings of Zamri and 
Mohd Amin (2005), Salleh Ahmad and Zuria Mahmud (2009) and Mohd Najib and Norshafrin (2008) that other 
than a conducive learning environment, the factors of speech or presentation style of the teacher and group 
discussions are also significant factors that contribute to individual learning concentration. 
In addition, the majority of respondents indicated that readiness to receive learning lessons and that having an 
open attitude towards learning undeterred by potential risks contributed to the Learning Concentration aspect. Most 
respondents were also of the opinion that teaching aids play an important role in helping them maintain 
concentration in the learning process. In their writings, Knapper and Croppley (1991) and Paterson (1996) also 
claim that teaching aids are important in maintaining concentration and focus in learning. 
Table 5. Quality of Learning Aspect 
 
Item 
Overall 
Mean 
1.  Like to explore new things 3.4 
2.  Too lazy to read 2.0 
3.  Peers influence attitudes towards learning new things 3.1 
4.  Moods significantly influence attitudes in learning 3.0 
5.  The use of ICT stimulates learning 3.4 
6. A variety in teaching styles spur interest in learning 3.6 
7. A teacher’s good communication skills aids learning 3.8 
8. Interested in discussing 3.2 
9. Eager to learn new things  3.2 
10. Know effective learning techniques 2.6 
11. Like learning in groups 2.9 
12. Prefer to learn alone 2.9 
                                     Indicators:               1=SD               2=D               3=A               4=SA 
From the aspect of Quality of Learning, the majority of respondents think that the communication skills of the 
teacher (overall mean score = 3.8) and a variety in teaching styles (overall mean score = 3.6) significantly aid the 
learning process. The Quality of Learning aspect is also associated with the use of information technology and 
exposure to new things hence high overall mean scores (3.4) for both factors. These findings are in line with the 
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findings of Western scholars such as Noddings (1992), Becket (1998), Thomas and Montgomery (2000) and 
Checkoway (2001). 
Additionally, the opinion of the majority of respondents was in favour of other items such as a liking for learning 
in groups, eagerness to learn/ know new things and peer influence. It was also found that the majority of respondents 
did not agree with the item that suggested they were too lazy to read. 
Table 6. Learning Satisfaction Aspect 
 
Item Overall Mean 
1.  Feel satisfied learning with a person of liking 3.4 
2.  A conducive environment provides satisfaction in learning 3.6 
3.  Highly disciplined in learning 2.7 
4.  Do not like to force self to learn 2.8 
5.  Hold a high regard for soft skills  3.3 
6. Soft skills increase learning satisfaction 3.4 
7. Learn according to a schedule 2.4 
8. Always take notes while learning 2.9 
9. Note-taking enhances the learning process 3.3 
10. It is enjoyable to learn in a relaxed environment 3.8 
11. A friendly learning environment increases learning 
 satisfaction 
3.8 
                                     Indicators:               1=SD               2=D             3=A               4=SA 
Table 6 shows high overall mean scores (3.8) for the items that state it is enjoyable to learn in a relaxed 
environment and that a friendly learning environment increases learning satisfaction. Apart from that, the majority 
of respondents consider learning satisfaction to be achievable when the learning environment is conducive (overall 
mean score = 3.6) and when it is with a teacher of the students’ liking (3.4). Respondents also believe that soft skills 
increase learning satisfaction (overall mean score = 3.4). These findings support those of Mohd Yunus (1990), 
Khalid (2005) and Mohd Majid and Zakaria (2007). 
However, the research findings have also indicated that the majority of respondents do not consider learning on a 
schedule to be a factor in learning satisfaction and that learning satisfaction is not necessarily achievable by taking 
notes during the process of learning. It is possible that they are inclined to observe, watch and listen to what is being 
said by the teacher. 
Table 7. Observation of Respondent Behaviour and Body Language 
 
Behavioural and Body Language Items 
Year of Study  
Year 1 
Year of Study  
Year 3 
 Major Minor Major Minor 
1. Appear sleepy /   / 
2. Chatting amongst themselves  /  / 
3. Appear bored (rubbing their forehead, sighing, scratching parts of their body)  /   / 
4. Are not focused on what is being said (glassy-eyed, talking)  / /  
5. Unsuitable seating position (improper posture/ position)  / /  
6. Chin propped upon palm of hand during debate /   / 
7. Playing with pen/ paper  /  / 
8. Yawning /   / 
9. Leaning back in chair with arms crossed /  /  
10. Enthusiastically looking around at their surroundings /   / 
11. Dressed neatly /  /  
12. Frowning/ unhappy  / /  
13. Serious facial expression during debate  /  / 
 
In addition to surveys, an observation method was also utilised to gather candid, more honest information. The 
observation was conducted on the 3rd of August 2010 (Tuesday) at the Senate (Dewan Negara), Parliament. This 
involved the same respondents involved in the survey. The observation was done to examine and gauge the 
behaviour and body language of respondents during the process of teaching and learning. In this particular case, 
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respondents were at the Senate listening to a report and debate session by members of the Senate for the duration of 
an hour. The time the observation was made was between 10 and 11 a.m. The discussion of the observation findings 
will be divided into two, according to the respondents’ year of study. 
The observation of Year 1 students showed that the majority of them appeared sleepy while at the Senate. Their 
behaviour indicated boredom (in the context of this study, boredom is signified by the acts of rubbing their 
foreheads, sighing and scratching). Many of the respondents were propping their chins on the palms of their hands 
while listening to the debate, some were yawning and leaning back in their chairs with their arms crossed. Even so, 
the majority of respondents were enthusiastically looking around at their surroundings which indicates that they 
were aware of where they were and were open to the learning process. Only a few respondents were chatting 
amongst themselves while the debate was going on, playing with their pens and papers and displayed frowns/ 
unhappy facial expressions while at the Senate. In conclusion, in a communication context, the researchers found 
that most respondents (in Year 1) had not been thoroughly exposed in terms of environmental communication at the 
time of observation as they were newcomers to the tertiary learning environment, having been at university for only 
a month. There is also the possibility that the Year 1 respondents were unable to adapt to the process of teaching and 
learning at the Senate. 
On the other hand, Year 3 students were not focused on what was being said (respondents were glassy-eyed or 
talking), leaning back in their chairs with their arms crossed and many wore frowns and/ or unhappy facial 
expressions. Factors that may have contributed to this phenomenon include feeling bored while at the Senate, a lack 
of leisure time on campus and lack of sleep. Even so, only a small number of respondents appeared sleepy, were 
chatting amongst themselves, appeared bored, propped their chins on the palms of their hands while the debate was 
ongoing, played with their pens and papers, wore serious facial expressions and yawned in the Senate. 
As compared to their Year 1 counterparts, the findings indicate that Year 3 respondents appeared alert and ready 
for the learning process in that particular environment. The factors that may have contributed to this are the fact that 
Year 3 students have had longer experience in a tertiary learning environment. Year 3 students had also been 
exposed to the diversity of programmes and activities held at the university and their respective colleges. This more 
or less influences their behaviour and body language in any given environment. 
Although observations were carried out successfully, this was not without limitations. The seating arrangements 
in the Senate did not allow for the researchers to fully focus on the observation of respondents and protocol in the 
Senate inhibited the researchers. These unavoidable limitations prevented the observation from being ideally 
implemented. 
3.  Conclusion 
This study on out-of-class learning with focus on student concentration and interest was conducted in August 
2010. The 62 respondents were made up of Year 1 and Year 3 students of the Communication and Public Policy 
Programme at Universiti Kebangsaan Malaysia. This study was conducted as a preliminary assessment. Further 
research will be conducted in sections. This first section involved respondents from Year 1 and Year 3. The second 
section will involve Year 2 students at an out-of-class learning programme that has yet to be determined. 
Preliminary findings indicate that a conducive learning environment is essential to increased concentration or focus 
on learning. In increasing the quality of learning, respondents perceive the communication skills of the teacher and a 
variety of teaching styles to be of importance. In enhancing learning satisfaction, respondents preferred to learn in a 
relaxed and friendly learning environment. These factors can all be achieved through out-of-class learning. Through 
the observations made in this study, it is concluded that the majority of respondents appeared to be joyfully adapting 
to their environments. This demonstrates that out-of-class learning is an important component in increasing student 
concentration quality and satisfaction towards learning.  
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